Lochaber High School

School Improvement Plan 2025-26

Linked to Ql/Theme: 2.3

Improvement Planning Title: Learning, Teaching & Assessment

young people

Linked to National Improvement Framework Priority:
Improvement in attainment, particularly in literacy and numeracy
v Closing the attainment gap between the most and least disadvantaged children
Improvement in children and young people’s health and wellbeing
Improvement in employability skills and sustained, positive school leaver destinations for all

apply):

Linked to National Improvement Driver (check any that

v/ School Leadership

v/ Teacher Professionalism

o Parental Engagement

\  Assessment of Children’s Progress

specific, evidence-informed
strategy to trial in the
intentional practice phase.

A brief justification for the
chosen strategy is produced
relating to self-evaluation
findings linking it to the
intended impact on learning.

documented - Practitioner Enquiry
Record.

Monitoring, tracking and reporting
data.

DM Minutes.

Pupil Survey data.

Specify each action we are Who is Success Criteria (How will we What evidence will we have to What difference will it make for
going to undertake? involved? measure success of each indicate success and inform our next | learners? (What impact do we
What is the action?) annual SIP? expect to see?)
timescale?
Choose research on feedback, | All teaching At least one credible and recent | Research paper, research article or It may make the following
questioning, retrieval and/or | staff. source is selected about the book as the basis for intentional differences:
summarising, and agree on a chosen technique(s) and shared | practice.
specific strategy to use within | June 2025 with the team. Effective feedback, as outlined by
the practitioner enquiry. The specific strategy and Dylan Wiliam and John Hattie, helps
April 2026 The faculty/team agrees on one | accompanying observations are learners understand where they are,

where they’re going, and how to
close the gap.

Learners will gain clarity on their
next steps, feel more supported, and
take greater ownership of their
progress.




Low-stakes retrieval will strengthen
memory and learning more
effectively than re-reading.

Learners will retain knowledge for
longer, develop confidence in
recalling prior learning, and be more
prepared for assessments.

High quality questioning promotes
deeper cognitive engagement and
metacognition.

Learners are more likely to actively
participate, think critically, and
self-correct misconceptions when
guestioning strategies are
intentional and inclusive.

Summarising enables learners to
consolidate understanding and
reflect on key concepts.

Learners learn how to distil
information, which enhances
comprehension, revision, and the
ability to make connections between
ideas.




Engage in 2-4 weeks of All faculty Teachers will increase their skill | Check-in time at DMs. Improved learning and memory.
intentional practice. staff. level. Verbal or written feedback in classes Clearer expectations and support.
and coursework. Greater engagement and ownership.
Teachers will be able to discern . More tailored feedback.
. ) Learner conversations. )
September how pupils are responding to L&T PuDi S d Increased confidence and
2025 the intentional practice. uplil Survey data. motivation.
Monitoring, tracking and reporting
May 2026 Teachers will discern an data.
improved experience for our Decrease in referral data.
learners.
The review aspect of the All teaching The "sharing good practice" Check-in time at DMs. Improvement in learning.
intentional practice will take staff. agenda item appears in all Verbal or written feedback in classes Deeper understanding of aspects of
place under sharing good relevant Department Meeting and coursework. learning.
practice as a staple agenda September/ (DM) agendas. Learner conversations. . . .
. ) An improved learning experience.
item. October 2025 L&T Pupil Survey data/ L & T Focus
All teaching staff contribute at Groups.
least once per term by sharing Documented professional reflection
May 2026 experiences, reflections, or within CPD profile.
evidence. Monitoring, tracking and reporting
data.
Teachers make changes or Decrease in referral data.
refinements in practice as a
result of shared insights during
these sessions.
Peer observations will take All teaching All staff engage in two peer Increased success in internal Improvement in learning.
place across departments and | staff. observation cycles (observing assessments. Deeper understanding of aspects of
staff will engage in critical and and being observed) within the | Increased success in Prelims and final learning.
constructive feedback. school year. SQA exams. . . .
September o An improved learning experience.
Participation and feedback from CPD
2025 . . .
Observations of specific sessions.
strategies take place across a i .
May 2026 g p L&T pupil survey data

CPD Profile.




range of year groups to
maximise learning.

A consistent, agreed format or
protocol is used for observations
and feedback.

Feedback conversations follow
the observation and include
strengths, areas for
development, and reflective
questions.

Equity implications: How will you ensure that pupils experiencing disadvantage will not be adversely affected by this improvement project?
Such an exploration of pedagogy relates to all teachers and therefore all learners.

Staff wellbeing and pastoral support implications: How will you ensure that this improvement project does not impact negatively on staff wellbeing and
workload?
This initiative has been costed within the WTA.

Creativity opportunities: How can opportunities be included in this project to address the development of creativity skills in pupils?

Expected resource needs (including costings if applicable): Allocation of Pupil Equity Funding should be referenced in this box, if appropriate:
The main cost in this plan is time.




Lochaber High School

School Improvement Plan 2025-26

Improvement Planning Title: Curriculum

Linked to Ql/Theme: 2.2

e 75\
( f)

N

Linked to National Improvement Framework Priority (check any that apply):
v Improvement in attainment, particularly in literacy and numeracy
v Closing the attainment gap between the most and least disadvantaged children
Improvement in children and young people’s health and wellbeing

Improvement in employability skills and sustained, positive school leaver destinations for all

young people

apply):

Linked to National Improvement Driver (check any that

School Leadership
v/ Teacher Professionalism
Parental Engagement
v Assessment of Children’s Progress

Specify each action we are
going to undertake?

Who is involved?
What is the
timescale?

Success Criteria (How will
we measure success of each
action?)

What evidence will we have to
indicate success and inform our
next annual SIP?)

What difference will it make for
learners? (What impact do we expect
to see?)

Continue to develop S3/54
course outlines, course
resources and assessments to
accommodate national
courses running across two
school years.

All teaching staff.

At key stages across
the school year.

Updated S3/S4 course
outlines show a logical
sequence of learning across
the two-year span.

Learning intentions align
with the benchmarks and
intended progression into
qualifications (e.g., National
4/5).

Course content reflects the
experiences and outcomes
and transitions smoothly into
the relevant SQA course
specifications.

Revised S3/54 course outlines
reflect differentiation, inclusion
of new resources, and alignment
with SQA expectations.

Range of resources tailored to
different ability levels (e.g.
scaffolded tasks, extension
activities, alternative formats).

Improvement in attainment
across cohorts; data showing
reduced gaps between learner
groups.

Surveys, focus groups, or exit
tickets showing increased pupil

Stronger progression and retention
More personalised and equitable
learning

Lower anxiety and improved
outcomes

Greater clarity, confidence, and
readiness for success

Pupils feel suitably challenged in their
learning, and are more informed of
their progress.




Skills, knowledge, and
assessment standards are
appropriately scaffolded
across S3 and S4.

A range of formative and
summative assessments are
planned and spaced across
both years, showing
progression in depth and
challenge.

Assessment tasks reflect the
structure and standards of
the national qualification and
support valid preparation for
SQA assessments.

Shared resources and
planning documents are
stored accessibly and
updated collaboratively.

confidence, engagement, and
clarity around learning.

Evidence that ASN, EAL, and
other learners have access to
appropriate supports within
mainstream curriculum
resources.

Continue to develop robust
summative assessments
within all S1/S2 courses and
review S1/S2 programmes of
learning for appropriate pace
and challenge.

All teaching staff.

At key stages across
the school year.

All S1/S2 subjects have
clearly structured,
standardised summative
assessments aligned with CfE
benchmarks as well as Es and
Os.

All S1/S2 programmes of
learning have been reviewed
and updated to reflect
appropriate progression,
pace, and challenge.

Teachers report improved
pupil engagement and

S1/S2 Programmes of Learning.
Assessment instruments.

Monitoring, tracking and
reporting data.

Moderation evidence to ensure
consistency and fairness.

Pupil feedback and assessment
results indicate that learning
materials are suitably challenging
and engaging.

Robust summative assessments
provide accurate, reliable measures of
what pupils have learned.

Pupils receive meaningful feedback
that helps them understand their
strengths and areas for development.

Pupils are better prepared for S2/S3
subject choices, national
qualifications, and the demands of
independent learning.




confidence during
assessments.

At least one formal
evaluation meeting per term
to review S1/S2 progress and
adapt as needed.

A measurable increase in
attainment levels (based on

summative assessment results)

from previous years.

Regular summative assessments that
are fair and well-paced help normalise
assessment and reduce anxiety.

Data from robust assessments can be
used to target interventions and
personalise learning.

Exploit the curriculum to raise
attainment by identifying and
developing NPAs, NPA units,
NCs or Skills for Work courses
to be used in S3-S6.

S. Stewart and S.
Steele in
consultation with all
subject PTs.

Teaching staff within
or across
departments.

NPAs, NCs, and Skills for
Work courses are selected
based on learner needs,
interests, local labour market
information (LMI), and
pathways to further learning
or employment.

All new or proposed courses
meet SQA requirements, are
deliverable within the
timetable, and are aligned
with national progression
frameworks (SCQF levels).

Learners in S3-S6 have
access to a suitable range of
accredited qualifications
beyond traditional National
Courses.

Implementation of new
courses leads to measurable
attainment improvements.

Learners will gain increased
number of qualifications.
Stand alone NPAs are in
evidence.

There will be an increase in
learner attendance and
engagement.

Courses are part of a clear
progression pathway that
supports transitions to further
education, apprenticeships, or
employment.

Pupils experience a curriculum that
reflects real-world contexts, making
learning feel more meaningful and
connected to future goals.

Pupils who might disengage from
conventional subjects remain
motivated, experience success, and
gain a renewed sense of purpose.

Pupils will increase their SCQF profile.
Pupils can accumulate credits, meet
qualification benchmarks earlier, and
achieve in ways that align with their
interests and strengths.

Pupils who may not succeed through
traditional exams are given
alternative, credible pathways to
achievement.




Embed and make explicit
relevant articles of the UNCRC
in topics across the
curriculum.

All teaching staff, S.

Stewart and S.
Steele.

August 2025-May
2026

UNCRC articles are identified
and mapped to relevant
curriculum areas and topics
across S1-S6.

Teaching resources and
classroom displays include
explicit reference to specific
UNCRC articles being
explored or upheld.

Pupils can identify which
rights are being discussed or
applied in a given topic or
activity.

Staff demonstrate
knowledge of the UNCRC
and confidently integrate its
principles into curriculum
delivery.

Curriculum content and
delivery reflect the spirit of
the UNCRC by promoting
inclusion, respect, fairness,
and participation.

Programmes of learning
explicitly reference UNCRC
articles.

Visible displays of UNCRC
articles linked to ongoing topics
and subject areas (e.g. Rights
Respecting Schools materials).

Evidence that teachers are
making links to UNCRC rights
during teaching, with pupils able
to articulate these rights in
observed in lessons.

Pupil discussions, surveys, or
focus groups show awareness of
UNCRC rights and how they
relate to their learning.

Lesson slides, worksheets, and
digital content show embedded
UNCRC articles relevant to
subject content.

UNCRC topics highlighted and
promoted across the school and
in the community.

Pupils develop a clear understanding
of their own rights and the rights of
others.

Pupils become empowered to
advocate for themselves and others in
a respectful and constructive way.

Exposure to rights-based education
fosters a culture of respect, inclusion,
and tolerance.

Pupils learn to appreciate diversity
and become more empathetic toward
people from different backgrounds
and experiences.

When pupils understand that their
voice matters, they are more likely to
engage actively in learning.

Pupils will understand responsibilities
alongside rights, encouraging maturity
and accountability.

Pupils begin to understand their role
in the world and the importance of
social justice, sustainability, and
humanitarian values.

Teachers will continue to
embed skills within
programmes of learning and
use the LHS Skills Framework
to help nurture pupil

All teaching staff.

Across the School
Year.

S$1-S3 Programmes of
learning include planned
opportunities for the
development of specific

Teachers referencing and
applying employability skills in
lessons which can be observed.

Learners will improve their knowledge
about their skill development and
opportunities within industry.




awareness of their skills
development in relation to
employment within subject
relevant industries.

skills, using the LHS Skills
Framework.

Teachers consistently refer to
the LHS Skills Framework
across subjects and make
explicit connections between
classroom activities and skill
development.

Learners can name, describe,
and reflect on the skills they
are developing, including
how these link to future
careers and industry
pathways.

Regular opportunities are
provided for pupils to
self-assess or track their skill
development.

Learners aware of their skills and
how they apply to real jobs as
evidenced in pupil surveys/focus
groups.

Skills development referenced in
pupil reports

Visuals and references to skills
and career pathways across
classrooms

Learners will be more work ready and
be prepared to explore a broader
range of career options.

Learners will be better informed about
Labour Market Information.

There will be an increase in learner
positive destination rates.

All teachers will refer to
individual skills within the
framework during learner
conversations as part of the
learner conversation cycle.

All teaching staff as
appropriate in line
with school calendar
dates.

During each learner
conversation, teachers
explicitly refer to individual
skills from the framework,
tailored to the learner’s
current work or progress.

A shared, consistent
language is used across
subjects when discussing
skills, aligned with the
school’s skills framework, to
support clarity and
continuity for learners.

Learners will be assisted in their
profiling to support them on
their career pathways.

Pupil Survey data.

Learners will be more self-aware
about their skill development and
broadening career options.

Learners will be able to discuss their
skill development with a responsible
adult.

Learners will have increased
confidence in discussing their skills
and knowledge development.




Learners can articulate the
skills they are developing,
recognise their relevance to
learning and life beyond
school, and identify next
steps.

Look for IDL opportunities
based on agreed outcomes to
enrich the experience of
pupils and create an
unfamiliar context to apply
learning.

Teaching staff from
departments.

Across the school
year.

Planned IDL opportunities
are explicitly linked to agreed
learning outcomes.

Evidence of planning
documents showing how IDL
activities align with Es and Os
as well as agreed
benchmarks.

Clear learning intentions and
success criteria shared with
learners.

Learners can articulate
connections between
different areas parts of the
curriculum.

Evidence of high-quality
learner work that
demonstrates application of
knowledge and skills in new
contexts.

Learners effectively transfer
and apply prior learning to
solve problems or complete
tasks in novel contexts.

Learner feedback or surveys
indicate an awareness of
increased engagement and

motivation in learning activities.

Observations or feedback show
that learners are more
motivated when working in
unfamiliar or real-world
contexts.

Attendance and participation in
IDL projects improve over time.

Examples of learner work (e.g.,
portfolios, presentations, group
projects) show creative and
critical thinking across the
curriculum.

Learners apply skills and knowledge in
new, unfamiliar contexts, promoting
higher-order thinking.

Making connections across subjects
strengthens understanding and
long-term retention.

Prepares learners for life beyond
school by promoting transferable skills
like problem-solving, collaboration,
and communication.

More dynamic, varied, and creative
learning experiences can increase
enthusiasm and active participation.

Learners develop the ability to think
across the curriculum, explore
multiple perspectives, and approach
problems with innovation.




Equity implications: How will you ensure that pupils experiencing disadvantage will not be adversely affected by this improvement project?
This plan has inclusion at its heart where no child is left behind.

Staff wellbeing and pastoral support implications: How will you ensure that this improvement project does not impact negatively on staff wellbeing and

workload?
This plan has been costed, and staff meetings etc have been set aside to progress this.

Creativity opportunities: How can opportunities be included in this project to address the development of creativity skills in pupils?

Expected resource needs (including costings if applicable): Allocation of Pupil Equity Funding should be referenced in this box, if appropriate:




